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THE WRITING STANDARD

By the end of year 5, students will create texts in order to meet
the writing demands of the New Zealand Curriculum as they work towards level 3.
Students will use their writing to think about, record, and communicate experiences,
ideas, and information to meet specific learning purposes across the curriculum.”

KEY CHARACTERISTICS OF STUDENTS® WRITING AT THIS LEVEL

Students will write for a range of different purposes on topics and themes
across the curriculum at this level, applying a process appropriate to the
task and drawing on the knowledge, skills, and attitudes that will help them
achieve their purpose. The knowledge, skills, and attitudes expected at this
level, including those needed for spelling and punctuation, are described in

the Literacy Learning Progressions.

Students will independently write texts, choosing language and overall text
structures that are appropriate for their audience and purpose (for example,
when recounting, describing, narrating, reporting, arguing, or explaining).

These texts will include, when appropriate:

e content that is usually relevant to the curriculum task and includes
detail and/or comment supporting the main points;

e paragraphs that group ideas;

e simple and compound sentences that are correct grammatically and
some complex sentences that are mostly correct grammatically;

e words and phrases that are appropriate to the topic, register, and
purpose, including subject-specific vocabulary.

' The text and task demands of the curriculum are similar for students in year 5 and year 6. The difference in the standard for year 6 is the students’
increased accuracy and fluency in writing a variety of texts across the curriculum, their level of control and independence in selecting writing
processes and strategies, and the range of texts they write. In particular, by the end of year 6, students will be required to write more complex texts
than students in year 5 and to be more effective in selecting different strategies for different writing purposes.
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ILLUSTRATING THE WRITING STANDARD
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MY Blg Chauenge' and JeuYfISh' ¢ The students by the end of year 5
. 3 . + select appropriate details to
By the end of year 5, students are required to create a The following examples illustrate aspects ' communicate information and
variety of texts in order to think about, record, and of the tasks and texts and demonstrate how  : experiences relevant to the
communicate experiences, ideas, and information each student engages with both task and E  curriculum task.
across the curriculum. To meet the standard, text to meet the writing demands of the * The student by the end of year 6
students draw on the knowledge, skills, and attitudes curriculum. A number of such examples shows more control in organising
for writing described in the Literacy Learning would be used to inform the overall teacher ~ + e content, vocabulary, and sentence
. . . « structures as he records and
Progressions for students at this level. judgment for these students. * communicates ideas and experiences
+ relevant to the curriculum task.
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Transcript: ‘My Big Challenge’

S]owly bout S‘f‘eaclaly A hea.lth and physiFal educ.ation curriculum focus on
1 climbed the stairs Slowly bt Steadaly T climbecd #he stars, e, en‘mtlo.n.al well-being provides the context and purpose T(fr
Z oo, thyse] leb g shaky Leas quide me this writing task. The students have recently been abseiling
One, two, three. ! AN WA - and are using carefully selected details to recount their
I l to ¥y de a‘l‘ar-dﬁ.cn._(vﬂ.n‘g dogn [ Rnew i ” . i L .
et my Slnaky T couldnt do ATarorima Phe Noct 1 experiences in this challenging activity and to describe how

legs‘ guide me to ¢ they coped with it.

dJ
was 50 feet frown the qlr'nx{-l pu

4 d'es“l‘ana‘hon. mg feet €°f{;l"c edge. Llick! That weus To communicate her feelings about the abseiling challenge,
Looking down 1 — f"‘f signad L Lowered “‘3”‘”‘{"_ =0 ‘{_}"‘f the student selects and records, in sequence, a variety of
knew I couldn’t do T was E"f'd weth the 4("—‘“"*("'.“ '3"’!"'_”'5 _ carefully selected details (“slowly but Steadaly”, “shaky
it! Ignoring the fact worels “”“"‘(_ nmy head caea ‘“:""’{"’ legs”, “pushed my feet to the edge”) that clearly evoke
I was 50 feet from A, second later L i :"‘:“{f o these feelings. She also selects and uses a range of precise
the 9round, 1 pushed ;‘-‘I’P"’:f “_’r“‘f SW{IE, ‘“ "‘;‘ CL:;’Jqfh down voc:'abulary [ma?‘inly adve“rbs, adjectﬂives, and verbs, such
feetto the ed "r"":_‘f’ - “"“‘._‘. ’ L"‘.‘/ 7 E._ G“‘ﬁﬁ as “Steadaly”, “shaky”, “echoed”, “sliping and sliding”)
my teet To The edge. I climed . the stairs,onetvothree. 1 to strengthen the emotional impact of the text. She uses
Click! Thatwas the looked behind me a,bed of armis similes for effect (“echoed in my head like a bell”, “sliping
Signal, Tlowered wer€ Reing tormed. and sliding like an eel”). She also uses her knowledge of
myself so that1 was spelling patterns to spell some personal content words
level with the floor. correctly (“shaky”, “ignoring”, “echoed”, “sliding”).

Ok 90.’ The words

echoed in my head Transcript: Jellyfish

like a bell. A second o
later I was half way i | Qpening Statement
down sliping and = Je”y‘ﬁsh are invertebrates,
sliding like an eel. ;5”:"1';‘{ b i S that means that the don’t
Touch down! ... (oot have any bones! Also they
i_‘“'rwlilﬂ'“ml‘”’w o are cnidarians. As you
e e ' all know,_)e”y'ﬁsh have
= o g b it tentacles with a bunch of
S : stinging cells. Guess what,
e the scientific name for
the Antarctic jellyfish is
Desmonema glaciale!
A science focus on grouping and classifying animals provides the context for this writing Azw
task. The purpose is to explain the classification of a particular animal by describing its A”_)e”y'ﬁsh are in a shape
relevant features. of a ball or a dome. The
The student demonstrates her knowledge of animal classification by using headings have 'h'ansparen'f' body's
("Opening Statement”, “Appearance”). Her use of headings and paragraphs provides a and in the water ﬂ"'e)’
structure that makes information easily accessible to readers. The student uses subject- look invisable to other
specific vocabulary and clarifies meaning by including reader-friendly comparisons (“in a animals . ..

shape of a ball or a dome”). She has also used some informal language (“Guess what”) / Al iellyfish ]
and inclusive phrases (“As you all know”), which do not reflect the objective tone expected Jelly ish’s tentacles

in scientific writing. She spells most words correctly, demonstrating knowledge of trail alon9 inthe water
common spelling patterns. while ‘H‘iey are moving 660
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