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BY THE END OF YEAR 4
THE WRITING STANDARD

eecccccce

By the end of year 4, students will create texts in order to meet
the writing demands of the New Zealand Curriculum at level 2.
Students will use their writing to think about, record, and communicate experiences,
ideas, and information to meet specific learning purposes across the curriculum.

KEY CHARACTERISTICS OF STUDENTS” WRITING AT THIS LEVEL

Students will write for a range of different purposes to meet the specific
demands of the curriculum at this level, using a process appropriate to the
task and drawing on the knowledge, skills, and attitudes that will help them
achieve their purpose. The knowledge, skills, and attitudes expected at this
level, including those needed for spelling and punctuation, are described in

the Literacy Learning Progressions.

Students will independently write texts, using language and a simple text
structure that suit their audience and purpose (for example, when recounting,
describing, narrating, reporting, or explaining). These texts will include,

when appropriate:

e content that is mostly relevant to the curriculum task, covers a range of
ideas, experiences, or items of information, and often includes detail
and/or comment supporting the main points;

e mainly simple and compound sentences that vary in their beginnings,
structures, and lengths and are mostly correct grammatically;

e attempts at complex sentences;

¢ words and phrases, in particular, nouns, verbs, adjectives, and adverbs,
that clearly convey ideas, experiences, or information.
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BY THE END OF YEAR 4

eecccccce
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ILLUSTRATING THE WRITING STANDARD

‘The Ram’ i significant personal experience. Each student is writing a
¢ recount of a scary experience that they think will interest and

By the end of year 4, students are required to create a variet . .
v v q y engage their audience.

of texts in order to think about, record, and communicate

experiences, ideas, and information across the curriculum. - The following example illustrates aspects of the task and text and

To meet the standard, students draw on the knowledge, skills, - demonstrates how a student engages with both task and text to

and attitudes for writing described in the Literacy Learning meet the writing demands of the curriculum. A number of such

Progressions for students at this level. - examples would be used to inform the overall teacher judgment for
- this student.

As part of their learning in English, the students in this year 4
class are writing to form and express ideas based on a

Transcript: The Ram’

“Maraea pleaSe 90 and The student opens the recount with direct speech to engage the reader’s interest in the situation

feed your rabbit!” Mum | from the beginning.

called from the ha”Way.

“Okay” I said ...
In her recount, the student records the main actions, thoughts, and feelings clearly and in sequence,
using a variety of simple connectives (“as”, “so”, “when").
. as I was aboutto She supports the main points of her recount with simple detail to give the reader a clear and

engaging picture of the situation (particularly the actions the narrator takes as the ram chases and
grabs her]. The student uses precise verbs for greater clarity (for example, “approching”, “stare”,
“glanced”). She is familiar with some spelling patterns (“stare”, “scary”) but needs to develop a
stare at me a scary look stronger knowledge of other common patterns (“approching”, “droped”, “buket”).

like it was going to hurt
me. 1 droped the buket
and ran. 1 glanced back
and it was chasing me.

leave I saw a ram. It was
approching me. I saw it

I B .

e i Close .1‘0 '”19 fence a"m,a P _,, C?[}.j ‘[t:(:J s a\b!:ﬂ‘l & M_u b LQHCO( Tramm TRE
so I started climbing it. S - g “ jﬁ b bucke (,_,. Yo put sorme
Tlde ram caugla'l’ My Paﬂfs' rass n KJ' Aofhl-'i V ,'-(4 SJ“}D % i,_ WS ‘}\__f'+.y19 97_ 55
when I was almost lolveh 1?0-" roha Ji" d as -T WCT, s.abu{ T ‘f'o conve Saw  a ray
I Screamed as it puv ed Was approching M 'T M K

a ng Me. . fa a £ a Xary loo
me to the ground. Butit | — ke it was going To /)qrf' ”ﬁ j \,7.)3)/ #w. L)uhﬁ.f' anl ron.
‘Fifm”y let 9o s0 T jumped -:ﬁuj C e acK and it was ; ng.ww:; re. 1l was so dose To the
up, 9babed the buke-}; €nce :n.LI b;’urJreJ C}u‘ g it e " ram caught My pup'h»
chuked it over the fence "'T len L s gl“')‘bf PEs L, SCRearmed as + P‘:{'”— o me °
5 - - T + 1) lu eT 'T¢ 2 ¥ C
then I climbed over the + ' R - Firall ] — S0 PR “H' JL?
‘F';_nc‘ O ._..,J-u_-f‘, (_hqk(_f-j + over The Tence e Y‘\b‘
fence before the ram b )
aAver f e Tence erore 1THe ™ cou “f Hj

could get me. 1lay on on the grass releived that L was ‘I o\;hm. e
the grass releived that ] .uca'f', nothra, * ); ; &) \ sl ’_M
T was safe. 1looked in to ’ou"f‘ e wath J_. 10, Grass |\,mj+-r,r '. :as F walk eo{
the buket nothing. nome L glaex ed ©a ok L sau, tin £am, L $
“Oh We”” I Said" she'” _}"I’—‘%:‘rﬂg at n = _! o g NS Y :J. i G SAaTCe

Just have to put up with
no grass tonight”.

The student uses a variety of sentence structures and achieves some excitement and movement
in the text by varying the sentence lengths. She uses speech and inner reflections to help give the
recount a personal voice.

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000





